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Abstract

Aut.hovys:  Maureen kristin wite: o land Parvk
Abby O ’Lonnor
Barbeth Peck
Bonrnnie Urbanek
Sharvron VYrba

Date: May 1., 199%
Tit le: Improving Primary wtudent Motivation Throuah
The Use Of Cooperative Learning Strateaies And

The Teaching Of Organizational Shkills

This report describeg a progvam for improving students”
motivation in order to increase student peyformance and

self-esteem. The targeted porulation consisted of
primary students in growing. middle class communities
Wwithin the southwest suburbs of Chicago, Illinoiw. The

problem of motivation had been documented thiy auagh
student recovds. checklists. and teacher observation.
all of which indicated poor student performance .

Analysis of probable cause data rvevealed students
reporting lack of skills related to organizat.ion,
communication, and peer intevaction. Faculty report
student deficiencies in active listening and problemn
solving skills. Review of instructional techniques
revealed that a varviety of teaching strategies to meet.
the needs of many types of learners within the classroom
were not being employed.

Solution strategies suggested by knowledgeable others,
combined with an analysis of the problem setting,
resulted in the selection of two major categories of
intervention: an increase of instructional emphasis on
organizational skills and implementation of coopevative
learning strategies in student learning tasks.

The students showed a marked increase in the use of the
targeted organizational skills. As a result of
cooperative learning strategies used in the classroom
task-related behaviors also showed improvement. The
number of parent contacts decveased. All facets of

student work. including test scores. revealed greater
productivity.
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PROBLEM STATEMENT AND CONTEXT

2 Statement

Pyimary students exhibit poor motivat fon as
evidenced v tent gscores, anacdotal records, numbery ot
parent contacts, and teacher obserwvation in hath
academic and non-academic contacts.

Descripticn of

Imniediate FProblem Setting - A

School &, one of tTive elementary and twe iunior
high schools in Kirby Schoel Distyict 140. houses 548
students in grades kinderaarten through five. The

average clace =ize based on the 1992-1993 school vear

figures arve: kindergavten - 27.%., firvst grade - 27.5,
second grade - 22, third grade - 27.3, fourth grade -

30, and fift grade ~-27. There are four kinderagarten
clasgses, tounn classes each of first and second grades,
and three classes each of grades thyvee, fouy, and five.
Fourteen out of the thirty-two classrooms are Air-
conditioned along with the office. learning center, and
teacher’s lounge.

As of September 30, 1992, the racial-ethnic make up
repovted for Fernway students was 94 percent White,
.3 percent Black, 2.7 percent Hispanic, and 2 percert
Asian. The percentage of students eligible for

bilingual education is 1.9 percent, slightly higher than

17
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the distiyrict avieraae of 1.4% pervecent o The attevdan e
rate bt School A 1o 93,3 percent compared o 30
peveent distvict wide The student mobility yvale, which
13 based on the numbey of times students emaoall v leave

a school durina the course of the wchool year e, RO%

.

for School a. Students who weve abocent from school
without a wvalid cause for 10 percent o move of the loast
180 school days compyise 0 pervcent., bolh at -chowl A
and for the distvict (School A Report Cavd. 1993).

The =talf at School A s comprised of 7 toeachers,
2% female and 2 male. Fourteen teachers howe fheir
mastev’s degvee. The avervadge numbery of veare experience
is 13 vears.

Student~ are heterogeneously assigned 1o a
homeroom. In addition to cuwie subject areaw. students
in grades one through five veceive one 35 minute period
of art per week, two 30 minutes zeussions of music mer
week, and three 30 minute periods of physical education
pey week . Kindevgarten students vecaeive one 30 minute
period of physical education per week.

One thousand five hundred sixty-four students pass
through and actively participate in physical education
each week at School A. The gymnasium measuves 80 feet
long by 50 feet wide, with a height of about 22 feet.
The flooy surface is comprised of synthetic rubber which
provides additional protection against injury.

sufficient equipment is available to offer a well-

2 8
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rounded physical oducat Ton pooom am., Phveical education
ol jectives arve met throuah demonatration, verbal
inctruction. skills testing, participation. and aroup
ablem solving., Local assessments In phvsical
education are given to «11 thivd grade students.
District grading for phynical education 1= <at infactory
or needs improvement for kindevagarten, excalloent
catisfactory . or needs improvement for fiont and second
grades, and pass/fail for third, fourth., and fifth
Jrades.

students in thivd o ade are assessed locally 1u

science. social studies. physical education. music. avd

0

art. 1In addition. third graders take the state
assessments in reading. math and language. “he grading
for grade three is comprised of A-100 to 27, B-91 to 8%,
C-34 to 72, D-71 to 65, and F-64 and below.

The students; are arvouped for math. There is one
closs of high group students. The other two classes ave
comprised of the remaining =tudents. with no further
grouping. The Macmillian McGraw 4il]l] math text is used
(Hoffer et al.. 1991). Other than switching for math.,
the students have classes with the homeroom teachev.

A variety of techniques are used to teach reading.
okills are stressed using ihe Houghton Mifflin yeading
sevies (Durr, 1986). A whole language approach is used

whenever possible. 1In addition, novels are used Lo

teach reading strategies and skills. The Accelerated

3 9
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Readerv (Staff, 1994 1995)Y 0 5 amput e reacinsg pyaagyam,
te al 2o ned to assess vead)na, Sy ke (R Y L P owey

Writing i the base fov thivd gvade payvaqvaph
instruction. Theve 1o oalao 3 tesxt 0 Havtoourt | Brace
Tovanovich, uzsed for language Tnsivuction {abaahamson et
al ., 199300,

The “acial Studies curviculum consiats oof

Macmillian McGraw Hill s Communitics Neay andd o (Ranks

et al.. 1993). The Scilence curriculum 1c as hands-on as
possible. The ~uyvyent book being uzed 1o S lver

Burdett (Mallinson et al.. 1993). There is also a
formal spelling program which consists of the McDougal .,
Littel Spelling Series (Rohen. 1990).

Children in third grade ave eliagible tom Chaptev 1
Remedial Reading, a pull out program for beginning
veaders in grvades fivst through thivd. T Remedial
Reading, activities are geared to utilize computer
assisted matevials with teacher divected activities in
individualized evaluation prescription for those
students needing venedial help. A Leavning Disabilities
Program is offered to childven in need. Gifted
students. those with specific aptitudes in fundamental
areas of learning, are clusteved in the regular
classroom for envichment activities., with help from the
Gifted Education Resource teachervs. Computer activities
are introduced thvough computer assisted instruction.

The third graders go to the learning center once a week

2 10
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Foy devedop oot o Jore 2 T 2 omE b eev e et et i Jeeen
Third arader- haviaa diffroealt o v 5 ub e bt area mas
have the oppoatandty favy additicnasl Tnustyo tion tha saah
the- Tutory FProaaram, cither bBbetrare o attien =webhiood

s of o thic writing. thevae gove ne o gpoecial edurat ion
Classmers housed within om scheasl Project ton. for the
1994 - 19%% schoe] cear Include two selt cont tined special
education ¢ lawzes . The subjects of the yvescsaroh for this
project Will he heterogenecusly arouped third grade

st udents .
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Degcvipt ton of ITmmediate Piaoblem Se

Srhoo) 3. one of five elementary =choole 11 Kirby
School Distviat 149, houses »l4a students In avades
kindey aavten throuah five. The avevaas ¢ lame sizes

based on the 1997-1977% achool figuves ave: kinadévaavion

I2.% avade one - 27 .0, grvade two - 2ol avade three
- 24,0, arade taouy geol s andd grade tive =20 00 There

ave three clasces each of kindevgavten., first., and
second grade. three and a half ciasses of third and
fourth, and three fifth grades. 1In addition, theve ave
four Early Chilldhood classes. two (ross-Categovical
classes, and one Trainable Mentally Handicapped ( TMH)
class.

The racial-ethnic groups repovted as of Septemben
30, 1992 werve 94 .6 pevcent White., .% percent Black. 1.&
percent Hispanic, and 3.1 percent Asian. There werds twoe
and sixth-tenths percent of the students eligible fuor
bilingual education. and two and eilght-tenths percent
eligible to veceive free or reduced-priced lunches. The
attendance rate at School B is 96.1 percent. and the
mobility rate is 9.9 percent. There were ne chronic
truants at the school.

The staff at School B is comprised of 40 female
teachers and one male. All of the teachers at the
school are White.

Students ave hetervogeneously grouped in each grade.

In grades one through five. students receive one 35

12
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minute periad of art peyv week, three 30 minute pe fod.
of physical education, ad Lwo 0 wminut ¢ ~ea Tock s of
musia o Rinder garten students veocive two 30 minute

pey lode of phyasical education pey weebh . <iudents in
gvades ane thhrouagh flve attend leavvi o ceonterv tao
practice math, reading, and computey <kills for onc
40 minute perviod each week, and attend the it ave o oa
weekly basis to check out books.

Students in firvrst grade are not curvently assessed
by any local or state methods. The avading cale for
fivrst gvade is as follows: 92 to 100 percent -
Excellent. 72 to 91 pevcent - Satisfactovry. 65 to 71
percent , Needs Improvement, and below &% pevcent -
Ungatisfactory. The students are net avouped fao
veadinag and math. Reading 1s tauaht throuagh the use of
a bazal text published by Houghton Mifflin (Duyy ., 1936),
thyauagh the Whole Language method., and thvough the
Intensive-Phonics Program (Lockhart ., 1976). Science and
Social Studies ave apprvoached tltovouagh the use of
thematic literature units. The firvrst graders use a
textbook series by Macmillan McGraw Hill (Hoffer et al.

1991) in addition to the manipulative activities of the

Math Theiy Way program. In addition. the McDougal,
Littel Spelling series is used (Bohen, 1990). No formal
Gifted Program exists for first grade. Chapter I, and a
Learning Disability pull-out program are available for

children in need. There is an after-school tutoring

13
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Description of Immediate Dvoblem et ting

School € is part of Forvest tidace <ohoal Disty bod
142, an elementavy achool distirict located in Oak
Forest. Illincic. The distyict i< comprived of thyoeo
elementary level schools and one junioy high school .

School C (constyucted 10 1974, i+ the oldest
facility in Distyvict 147, The builldivt acoommodates 308
of the district’s 1683 students, maoviding two « La~es
at each grade level rvanging from Kindergarten through
grade five. Despite the fact that the buildinag iz an
old structure, renovation has kept the facility in
excellent physical condition,.

Aas of Septemberv 30, 1997, School C Report Card
revealed a student vacialethnic bacharound of 98.7
percent White, 0.2 poveent Rlack., O.r. povcent
Asians/Pacific Islandev . and 0.0 peyoent Native Ameryican
Indiann. In addition, 8.1 percent of the studernts belong
in families eligible for public aid ~v the frees reduced
priced lunch progvam. The.percentage of students
qualifying for bilingual education was 1.3 percent.

Attendance figures for district 142 and School ¢
weve excellent, reporting statistics of 9%.5 percent and
95.9 pervcent, respectively. The rate of student
mobility was 6.5 percent district-wide and 3.0 percent
for School C. School € did not have any cases of chronic

tyuants (School € State Elementary School Report Card,

1993).

15




The avey aae Class aize tor the tfollowing g ade:
included in the Ridge Elementary Sohoo) Report Cave fon
139373, weve as follows:

Findervaarten 1o

Grade 1 AR

Gy ade & )

‘hes . flgurves were approximatsls & 0 oovoont  owe
than the district and . .7 percent. lowey Yhan the stat«

averaqe.

Time devoted to teachina core

numbey of minutes of instructinn

pen

week. revealed a larvqae percentage ~f

subjects of English (160 minutes) and

minutes ). Science and Social Studies

average of 20 minutes each. Teaching

subjects, throughout Distyict 142. wa

addition, school filigures and district

higher than the average Lime rvequived

( School € State Schoel Report Carvd, 1

The teaching staff of School C.

1993, was comprised of 18 female teac

teachers. Eleven of those staff memb

Degree and nine staff membevs held

EX}
Consequently, 55 pe cent of School C°
have a Master’s Degree or highev, as

district figure of 30.4 percent and t

46 .5 percent. (School C State School

O
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by averaqae

tive day school

time devoted to the

Mathematics (50
followed with an
time for core

consistent . I

<
B3

tiaqures were

by the state.

993 ).

as. of September 30,
hers and two male
ers held a Master’s

Bachelovr’s Degree.
s staff members
compaved to the
he state figure of

Repovt Cavd, 1993).
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cuvrently, the T st grade veading cuvviculum fon
School o concentyates on the Infonsive Phonio-
(tockhart o 19760 provram and inteavat lon with thee
Havcourt Brvace Jovanovich basal veading aer i
(Abvahamson et al .. 19390). Thematic units ave
corveldled with the veading program 1o encompacs T he
suly jects of Toience, =acial studies., liteyatuve
lanauaage arta and spelling. District 142 i¢ now iu the
process of Investigating the feasibility of a whole
language approach to learning for the 1995-96 school
term.

Math 1gs approached with the "hands-on" techniaque: .
Math Theliv Way (Baretta-Lovton, 197¢) strvategies arve

incorporated with the Aaddison-Wesley text. School ¢

offers students physical education thrves times each weck

(30 minutec), music twice each week (20 minutes), art

<

iy

lasses once a week (3% minutes) and computer/library
classes once each week (60 minutes with 18 computers).
In addition, a Leavrning Disabilitiss Froavam, a Gifted
Program, Remedial Reading, Social Sevvices, Chapter |
Math and Rainbows (counseling group for divorced
children) are resources for children that demonstrate a
need for serviée. (School ¢ State Repoyt Card. 1993).
The 1991-92 operating expenditure per pupil was
$3,642 for District 142, and & 4 .327 for the State of

Illinois. This data was obtained from the State Report

Card.

1117
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The =chac ] avama ioam 17 4 lavge, tully vemode ) ed
tfacilitv. Diiving the hoovse of 11000 o el 100 oom.
dail e, the gvmrs-ion 1o wuzed a7 4 lunchroom.

The subiecte of o e e h for thwe project |l
School €0 will e of hetoercaeneous Iy arvouped fivat arvade

students. A of thic wiitina, there grye no opec i)

necds childven maitnst amecd into Schoal O classyoomns .

18
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Description of Surrounding Community - &

M land Hills i+ Jocated twenty-six miles out hweost
of the Loop .  Just under twe cauave miles., Orland Hills,
e sandwiched between Tinlev fark znd Ovland Pavk. i+ .0 h
with populations of avound 40 .000 as compared to Oy land
Hills population of .038. 1o the zouth 1= T %0, 0
Advive time to beoth the Loop and Midway Alvport i
thirty-five minites. A oSsmall ., vyounag commundty . O boaned
Hills vecently celehirated its thivtieth amniveysary .

School A Elementary School lies v the sastern part
of Orland Park and is the only school in Kivby Schao’
District 140 that is not located in Tinley Park. The
majority of its students. 489 out of %48, come from
Ovland Hills., The remainder of the students. 89, come
trom Ovland Park.

In Kirby School District 140, Whites make up 94 .3
percent of the population. Blacks comprvise .4 pevcent.
Hispanic comprise 2.4 percent, Asian/Pacific Islander
Z.9 peveent, and Native Americans make up zero percent
of the total population. Of the 4.356 students envolled
in Kirby %$chool District 140. 2.1 percent are from low-
income families, and 1.5 percent are limited-English
proficient. The average class size in kindevgarten is
25.% studente; in first grade. 26.7 students; in third
grade, 27.7: and in sixth grade, 28.8 students. The
district attendance rate is 9%.3 percent. The student

mobility vrate is 8.3 percent. One hundred percent of the

1219




ERIC

Aruitoxt provided by Eic:

teachers avre white . Male teacheve make up 1004 perr e
At temsles dcconnt foa %97 perecent ot the teachiag
ataff. The averaae vear- of teachiier cxpericon.e in the
AisAri vt 3 17 a4 vem e, with an avey 4ae <alary of

T 134 The puptl -teachey vatic i+ 23 .01, Tenathe =
with Mastey *o Degrec and above comprise 4% .7 peycent of
the tota! of 20% toachervs . The adminivtrators hawe o
aveyage Salary of 399 w17, and the pupil- administyatoy
ratio 1s 288 .8:1. Opevating expenditures for the
dlistrict ic $3.415% pev puplil (Schonl & Ytate Report
Cava, 1993).

The population of Orland Hills has doubled since
1980, growing from 2.800 to 6,038 (U .. Dept . of
Commevrce, 1993). It continues to arow as evidenced lavw
incveased enrollment. at School A and fraivie YView Junior

High. The Villaae Administvator hasn medicted that fhe

population will peak at 8,000 in abhout ten vears.

Ovland Hills is a rvesidential community.

Affordable housing attracts many younag families. Pricen
range from %80.000 to $150.000 with an average of
$113,873 in 1992 (Staff, 1993).

The mean income of the 1.410 families in Orland
Hills is $44,01%. There are. based on the 1990 census,
199 people out of 5,510, or three and six tenths percent
living below the poverty level. 0Of these 199 people,
£:2.8 percent, are female.

Whites make up the largest percentage of the

14 :30




population, 3.1 pevcent . Blacks comm ise three and
nine tonthe peveent with mivtuve of the ot hoer yvoc e,
making up the yemaining four pevcent of the populat o,
The ethnic mabe-up of fhe community Tw g mixturs of manes
natinnalities with the larae~t concentyaticn beiem
Ivich, Gerviman, and Polish (U v, Dept . of Caommerce,
19930 0.

Of the 305172 people aage 13 and owver o 155, or fanr

and one tenth percent . have less than a ninth gvade

education and %34, ov 14.1 percent ., have not eavned

high school diploma. High school graduatea. 1379
comprisse 37.9 percent of the population. Twenty one and

eiaht tenths pevcent ., or 802. have some college hut no
degree . <ix and eiaht tenths pervcent have earned an
Associate Degvee. while 12.4 pevcent, o1 47., have
earned a Bachelor’s Degree. Individuals possessing
graduate ov professional degrees total 102, or twoe and
nine teriths percent ., of the popilation aged 18 and oven
(U.S. Dept. of Commerce., 1990).

Until six years ago., Orland Hills had little sales
tax vevenue and that kept the property taxes hiah.
However . in 1990, a hotel and car dealership opened.
That was followed in 1991 by Orland Town Center. Morve
businesses are expected to locate in this area. Village
officials say these businesses will ease the propervty

tax burden even furthey (Staff., 1993).

An unemployment vate of six and six tenths percent

ERIC 91
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exists 1n Orland Hillae ., Residents pursue a3 wide variet s

O1T accupations varaing frem grofescions) . mearee i 1)
and professianal services., to sales . Taborvey = o e
consthyuction. to name a few. Out of a4 work - ferce of
20931, 63 work in executive administration and
managerial fields o a3 prafercional specialts o ol 1 he
small amount of light industres bacciynes=es o L)oot qr.
the biggest rvetall smplover with 130 employoes
(Illinois Department of Commerce and Community affairs,
1994 Y. Other major employers in the community Aaye:
Beverly Bank., Hervitaae Glenwood flant . Georalos Banquet
and Hotel ., Sherwin williams; Good Year ., Civcuit City,
Taco Bell., Burger King, Toann Fabvics, and Loehmann’s.
Theve are plang for a villaae 1)1 to bhe

conastruacted in ovland Town Centery . Orland Hills has

created a new recreation department and i« planning to

build a new rvecreational facility. HResident: enjoy over

60 acres of pavk land with a fishing lake., a jogging

tvail. and baseball diamonds .

22
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Qescviption of savvoeunding Community - B

Fivhy School dictyiot 140 Ties in the westor g - i
o Tindey Pavk v o ban area 9.0 sqQuan o mi e that (o
bevdeved by forest myeaserve= to the sact . oand come
farmiand to the south. [t 1 comeatad b vl te
Chic sgo’s loop, which i ¢ miles novtheaot of Tinles
Park .  The villags of Tinley Pavk coleab, ated it =
centennial in 1997,

In Kirby School district 140. Whites make up
G4 .% percent of the total population. and Blacks
comprise .4 pevcent . Hispanics comprice 2.4 pevcent
and Aslan/Pacific Talandey 2.9 pervvcent . 0f the 4.366
students envolled., J.)1 ave from low income familieo. and
1.5 tenths ave limited English proficient .  The aver garc
“laze vire in kinderaarten e 25.% students: in fivet
a1 ade, 26 .7 students: in second gvade. 28.2 studente:
and In thivrd arade., 7.7 =students. The distvict
attendance vate ig 9573 perfent. The student mobility
rate ia B.2 percent. One hundred percent of the
teachers ave White. Male teachers make up 10.3 percent.
and females account for 89.7 percent of the teaching
The avevage ywrars of teaching expevience in the
distvict i 12.4 vears, with an average salary of
$32,134. The pupil-teachsy vatio is 23.6:1. Teachevs
with Master’'s Degree and above comprise 48.7 percent of

the total number of 20% teachevs. The administrators

have an average salary of $59,613, and the pupil-
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adminicty ator yatio 1s U8G Y Open at drer o ypenddi oy .o
foa th e diarvict 1 323,415 pev pupi ] ORI R R S I I
oheo ] Feerort Carvell 1992

The populatiore f Tinley Park hae oy o Al v ot

* t

T the Tast ten veavs. Turom o 0 7207 o0 1o b L L v g
1390 . [t comtinues to avow a= ovidenced e e
incyesaed enrollment in all schools . the need to ot

Addiit bon=m ante several schools . and the .need for a new
Juniov high-middle =zchool (U.S. Dept. of Commerce,
1990 %,

Tirrvently, the averaqse home value tn Tinley Pay ke
$139.611, and the tax poer 100 is $10 .23, Theve e
47% bulilding permits given Iin 199%. The average 1ncome
of Tinley Park vesidents 1 %4 023, and the median aage
i~ 23 (Living in Greatey Chicago., 1“93, p.34).

More than 96 pevcent of the population in Tiv)e,
Park i= White., and is largely comprised of people of
German and Irvish »svigins. The maiovity., 82.7% pevaent .,
have a high school education. while 182 peyveent have a
Bachelor’s Degree ov highev. Theve are 1,501 residents
age 25 and over who have less than a ninth arade
education (U.$. Dept. of Commevce, 1920).

An unemployment rate of only threo pevcent in
Tinley Pavk may be due to the wide variety of
occupations in the village. OQver 5.000 vesidents ave in
professional ., executive, administvative, or managerial

occurations. out of a work force of 18,590. 0Of the
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Cegcription of the Suvyoundinag Communitsy -
Fovest Ridge Schodl Distrdict 14 Vies i i
northeast section of Oak Fove r o [1linai<. The

communits | ars described in the Oak Forest rentermial

(1997, takes in an eight <quare mile o owodiyg st s

=atablirhed a veputation for teina the city to vaise
childven. The publicatricy cont inmues by comment Lna on

the quality of good ~chools. obligina neiahboy = g
opportunities for community irvolwvement .

Oak Forect ie 22 milew fvom the (hicago { mvop. As
veported in the 1990 Cen=use. theve wers [ 202
residents. More than R0 percent or the housing in Oak
Fovest was built after 1960. The avevage home valuation
was reported to be $121.%94 The total number of
occupied housing units veported werve 8 865 (97 .9
pevcent ). From this fiaure. 6.918 (76.4 pevcent ) were
owney occupied vesidences, and 1.947 (1.5 percent ) were
renter occupied residences (U 5. Dept . of Comnmeryae .,

1990 ).

The majority of individuals vesiding In the
community are from the upper-middle class and have lived
in the community more than a decade. Forty-two and
thrree tenths percent of the adult population has a high
school education. and 32.4 percent has a college or
higher education level. The average income vepovted in

1990 was $54.55%6. At the same time, only 3.2 percent

weve classified as unemployed (U.S. Dept. of
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Commery e, 1990 ),

The 19 Conaus veported the vaolal et b
backaround fovr the community . The populat jan a9V 0
pevcent White snd 2.9 percent Black ., Fron this
populat ion. the total numbery of households wer vepory e
at B3R5, with 7,002 being total families.. These
households encompassed 23,7637 individuals vesulting in o
family avevaus of 3,40 pevsons. Marvied Couples
comprise 5,940 families. Conversely., 282 were male
householdey with no wife and 7381 were female householder

with no husband.

Living in Greatey Chicago, (Staff ., 1993), describes
Oak Forest as being primavily a vesidential community.

Howevey . arowth in the industyial base with companies

<

such as adhevon Coating Corpovation, Metvo-Litho
Printing Corporation and Fisher %evvice, located in the
Oak Foreast Corpovate Centey at I-57 and 168t4 Street . is
on the rise. The article further stipulates that
education at the grade school level 1s provided by
School Districts 142, 144, 145, and 146. High school
students attend Oak Forest High School, which is one of
two suburban high school vecipients of the "For
Character" awavd given by the University of Illinois -
Chicago, in 1991. The average ACT score for the class
of 1992 was 22.0.

In 1992, the average teacher salary for Forest

Ridge School Distyict 142 was $33,212. This figure is
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substantially lower than the state salavys avel age of

B3R R0 . Avervace vears of Leachina evperivnce was
reported at 18,2 for the dictyict and 1a O for the
=tat=. At the time of the repovi, 98.7 pevecent of the
district '3 teachers were white and 1.3 pevcent were
Hispaniv . The puplil-teacher ratio, at 21 .23:1 was hiaher
than the state’s vatiao of 19.7:1 (School ¢ Ytate

Report Cuard., 1993).

Transpovtation in Cak Forest is provided by
Interstate 57 and Interstate 80 which intersect just
south of the city. making driving time to both the Loop
and Midway Alrport about half an hour. 8y wvehicle,
O’Harve Alrport is 50 minutes away. Metra’s Rock Island
commuter tvain reaches the Loop in 27 minutes
(Staft,19u93),

Regional and national context of problem

Considerable evidence supports the theory that a
large percentage of students do have positive motives
regavding learning. They really do want to learn and be
successful in cchool. B8Bellon, J., Bellon, C.. and Blank
(1992), in citing Kearns, Hansford and Hattie, and
Wlodkowski state that a clear and positive rvelationship
exists between positive self-esteem and academic success
(Bellon, Bellon, & Blank, 1992). Research shows that
student motivation may account for discrepancies in

student achievement beyond those resulting from

differences in scholastic aptitude orvy intelligence.
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Mot ivation is onse factor that determines the deance to
which a student will undevstand o gain knowledac gnd
2kill. Rellon, Rellon, and Blank (1932, state that
conceyn about metivation i not a vecent phenomenon.
Teachers with whom they have woiv ked with have beoen very
concevned about studente who are turned of f about
Tearning. Students with motivational problens tend to
»rxhibit behaviors such as defensiveness. hopelesuness.
apathy, and anxiety. Failure-avoiding behaviors
exhibited by many students proeve to be counferproduct jve
and self-defeating in the long term. To protect theilr

feelings of self-worth =ome students exhibit disinteres

and apathy . Forty percent of ninth graders tailed two
or more courses as repoyted In one study. They chose to
bhe uninvolved and apathetic. "Nothing ventured, nothing

failed," helped them preserve their self-worth by their
not trying.

In light of recent research showing that student
motivation may have move effect on student achievement
than intelligence or scholastic aptitude establishing
school and classvyoom conditions that enbance motivation
is especially important (Bellon. Bellon. & Blank, 1992).
Reseavch has shown that schools are not as successful as
needed to motivate students to learn. Studies have
shown that up to one-~third of the children in many
states who enter school do not complete their education.

Children are born filled with wonder and are
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motivated to learyn. Unfortunatel s, motivation ceems to
Hdecveage aca the child gets older . Wlodowsk: ((1990)
gives thee possible reazons for this lesa2ening: the
design of the graded =chool ., the acauiving of achraneedd
knowledge and skills, and the competition and
dicbuvsement of motivation rewards.

Motivation is an impoytant %actor in atudent
achievement . as defined by Madeline Hunter (1932)
" Motivation is a students’ intent to learn " (p.11).
Hunter further states that motivation is not aenevic,
what is leavned can be taught. Wlodowski (1986) vefers
to motivation as a term to explain why human behavior
occurs. He defines motivation as: the word used to
describe those processes that can (a) arouse and
instiagate behavior; (b) give divection or purpose to
behavior; (¢) continue to allow behavior to persisti: and
(d) lead to choosing or preferving a particular behavior
( Smey - Richman, 1988, 5.28). They state that educator=
need to get a greater number of students to put more
time and effort into their studies. It is the opinion
of many educators that some students lack the level of
motivation necessary for them to attain their potential.
AN unsatisfactory level of learning is often the result
of lack of motivation (p. 260).

The concept of student learning is closely related

to that of academic motivation. Wlodkowski (1986)

refers to motivation as a term explaining the why of
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human behaviovy . He Further maintains that notivat ion
Can e moused, instigated, divected anud allowed te
peralat

A keay icsue conceyning many educators today i< how
to motivate students to want to learn. Accorvding to Dy .
Movganettoe (1990) "theve are many repovts cviticlizing
the level of learning and academrmic achievement v own

public schools” (p. 260).

Fory students whose initial motivation is low. their

typical crassroom experiences may vesult in the

further detevioration of their motivation. Hence,
chancaing teacher behaviors from those that
undermine to those that promote the engagement of
discouraged children should be a top priovity of

educat ional reform. (Skirner and Belmont., 1993, p.

580 ).

A teacher needs to provide a supportive envivonment
where children feel a sense of belonging and are loved.
If a child feels comfort and is appreciated. the
classyoom will become the place where the child wants to
come and learn. Teachers need to convey the feeling
that they are not only interested in the studentg’
academics, but also that they care about them as
individuals. People tend to be drawn toward others who
show genuine concern for their well being. Everyone has
a need to feel worthwhile and appreciated. If a good

classroom climate is in place, the teacher-student
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celationship will e cahanced and the ~hildven will be
more metivated too o work to thein full petent ral o0 & oot
for learning will develop within each child the teacher
comes 1in contact with (8. Ostavelle. peraonal
cammunicatlion, Aapyvi)l U0, 1waa ).

In addition. motivation should emphasize that the
goal of a behaviar., as aspposed to the “"doing" of the
behavicor . iz the veason for the performance of behavior
(Smey~-Richman, 1988). Thevetore., motivational
ohjectives should focuz on Linking ovganization skille
and task performance.

Some vesearch evidence suggests that many students
learn best in cooperative pyograms. Coopervative
leavyning methods have a pugitive effect on student
motivation and achievement . According to Slavin (1978)
cooperative learning groups are more motivated. feel
move peer support, pevceive a greatey probability of
success and attain a higher level of social developnent .

Meanwhile, in the schoolas, the tervain is clutteved
with conflicting and contradictory theories about self-
esteem and ways to enhance it (Beane, 1991). When
looking into the problem of poorly motivated students
and those with low levels of self-esteem, one tends to
think of inner city schools with a host ¢f socioeconomic
levels of society.

That the school plays a role in the development of

self-esteem is not a recent idea. It has been part
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of educat ional thinking for st of this century.

particularly since the 1960 when many educators
came to realize that affect 11 generval self -esteemn
1s associated with academic achicvement . <tudents
having selt-confidence are more likelw to
experlience cuccess in whatever they attempt (Beane
1991, p. 2570,
Suppor bt and encouragement are necessary component s

in the process of growing up. Many social agencies

and institutions are not meeting these needs . due

to lack of concern or baling over ~buvdenasd wit h

federal and state mandaten. This makes self-esteem a

moyal impevative for schools (Beane, 1991 ).

Self-ecteem and motivation ave not one dimensional .

but ave complex issues. Self-esteem and motivation are
issues of a global society. Teachevrs need to be aware

of how very impovtant theiy actions are in providing for
the complete development of the children whose lives
they touch (Ocstarello., personal communication, 1994).
Organizational skill ie another student behavior
that may contyilbute to success in school and thervefore
motivate students to learn. Organizational ekills cannot
be learned ovevnight; however, educators can set up
conditions to help students improve these skills. It is
important for students to see themselves as ovrganized
workers. Students need to be made aware that it is to

their benefit to work harder and produce morve (Gough,
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19837 ). Ray Beclk of Proiject R.T D¢, { Res=zpesnefing 4o
Individuasl Difftervences i CdueatianY - ac luded fyom -
litevature veview conductesf by the Noythueat Realons)
Labovataory (Beck, 1997), in Pervtland., Ovegon, that
classvoom pract ices weve identified to be diiect ]y
linked with measurable ilmprovements in student
achievement . Improvement in student behaviey vezultod
a8 well.

Students are many times surprised to find out that
organizational strategiss exists which can divect them
in effective learning. Practice in ucing these
organizational strategies will help them master the
skille and apply them to new situastions on their own

( Abbamont and Brescher . 1990).
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Chaptor

Freblem Cyidence

When a pereon 1+ motivated. <he aiwvec Ay attent i
to the task at hand. <Seveval characteriatics of
low moet tvat Ton obwerved by fLeachevs in undervachiever o "_.
are disorganization, inabhility to concentvate, and
distractability (McCall. 1983). Thewso vemsaycher . have
chosen to examine behaviors that indicate these
characteristics of low motivation.

In oavder to document the extent of poor motivation
In primary students two checklists were utilized.
Organizational skills and brehavicrs related to task were
the two indicators chosen for investigation. Within a
four weah peviod, 100 primary students were observed by
their classroom teacher twice a week and the results
(see Table 1) of an oraganization checklist were

compiled.

35

29 il




O

ERIC

Aruitoxt provided by Eic:

Tabhle

Frimary “tudents Ovganizational Skille

Auaust 1994 - September 1909
Skill C Times lL.ackina skild Cony e ent Age
Inside Desk Neat 106 20 .75%%
Desktop Clean 240 30 .00%
Work Put aAway 180 22 .50%
Supplies in Place 154 19 .25%
Transition VAT _ 34 .75

The results show that one-fifth to one-thivrd of
primary students have poor organizational skillse. The
orvganizational skills the students are lackina the most
in are the areas of transition and keeping their desk
top clear.

During the same four week period, 100 primary
students weve observed by their teachers twice a week
and the resultes (see Table 2) of a task-related

behavioral checklist were compiled.
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Table 2
Obzer ved Behavior of £y i - todent s

Auaguat 1994 - Septemiver 1aan

Rehaviaor Time<. Lacking Beaehuaviaos oy aent g
On Task z48 31 .00°% )
Has Materialg 142 17 .75%%,
Completes Assignments 150 18.75%
On Time

Starts Without Prompting 214 2A.75%
Uses Time Wisely 208 26 .00%
Responsibility for =0 A 10.00%

His/Hev Actions

The lack of behavior observed to be most prevalent
was staying on task. Using time wisely and getting
started without prompting are also areas of concern.

The data from both checklists showed differences
between students orvganizational skills and task-related
behaviors. The data from the organizational skills
checklist revealed that 90 percent of high achievers
demonstrate the skills with more frequency. Conversely,
only 19 percent of low achievers exhibited the skills

with more frequency. The behavioral checklist shows that

31 37 ik




ERIC

Aruitoxt provided by Eic:

high achieving students exhibit the behavioa o 30 pevcent
of the Lime a3 compaved to the low Nieving “tudent s
who exhibited fthe <ame behavicor= 1% percent of the time.
Probable Cause

Aan analvais of anecdotal vecovde | teache

obhservatian, school vevcords, and teoscher peer

consultati-n indicated the following probable caumes of

poov motivation in primary students . The two- Lncome
family 1s increasingly an economic necessity. AS

mothervs leave home to enteyv the Jjob wovld., children
spend less time in the company of the person most
concarned about their positive development. The two-
parent family can no lonyer be assumed. One-quarter of
amevican families have only one pavent living at home,
and it is estimated that by the vear 2000 the pevcentage
of one pavent families will gvow to betwecen one-third
and one-half of all familics 1n the United States.  The
number of "latch-key kide" is on the vise (Kagen., 1990).
More students are coming from homes where English
igs a second language as evidenced by increased
enrollments in the TPI (Transitional Program of
Instruction) programg in our schools . Parental
involvement in their c¢child’s education has declined. In
the school setting the skills of listening and Tollowing
directions are lacking. Social skills have shown a
mar ked decrease as evidenced by student behaviov.

When a person accomplishes something, learns a new
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ShATl o o cicceeds s that o recean Je of e i Lo bhe

i

mot pyated Wby thot aner oo aives up g 1 anh
15 mot able 10 learn 4 1w shill . oy f.01 0t hat
peveon 1o otten labheled unmet Lvatad . 1t 1= as
thorabh et T ot S G ey o the divect csuse ot
bhehavior . It 1 not . Tt iz simply 1 conmcept gt

Pesumed D s fton with aveat difficulty. to orplain
whee boman Lot iaor acours . ae detfined by most
peychologists and educators. motivation is the word
used to Jdesar ibe those procescaes that car ()
avouze and instigate boehavicer:s () give divection
ov purpos ta behavioyv: () continue to allow
behavior to persist;: and (d) lead to choosing or
preferying a particular behavior (Wlodowski. 1977 .
PG e

The literature sugyests sweveral underlving causes

lack of motivation. Disovraanization is oie

charvacteri=tic of undevachievers as seen by mnany
teachers. Underachievers lack concentrvation and are
easily distracted. They may be out of control,
disruptive, aggressive, shy or withdvawn (McCall., 1988).
As the data from the checklists revealed our findinac

concur with the article cited.

A second factor affecting student motivation is

oy

lack of student involvement. Irn many American schools.
instruction involves doing things= to students and not

with them. Accordina to Goodlad (1984) students are
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tvpically passive instead of actise participants n
thedy swn o oducat ion, TLudlent ot ay e vl piteeen

vaesponsili ity for theiy leavinina. AL g confavence on
academic e@ffot angd motivation i 19%0, the following
wey e noteds Crd the yeward syt et ot many sohosls e
faitling Legsuae they b vt encompass S he ool of 21 ]
toppes o Dy, (o) ottty e ticies wark Lagainest the
beat interesnt of learnere by sllow’ ng students to aronld
difficult academic tasks, (3) academic behavioy 1=
affected by peer pressure. and (4 teachae

expectations often lead t< the Pygmallion Theory of
self-fulfillina pyophecies ., theveby, limiting student’'s
success in acquiring the necessary skills for lesrning
{Tomlinzon., 1991).

In addition to disorganization and lack of student
invalvement | school improvement strategies that boost
scademic ar hievement without incyveasing student effort
have been widelv endorsed by =chools and veformer- tov
the past 20 to 30 years (Tomlinson, 1991). While these
efforts weve well intentioned. they wevre countev -
productive. These efforts did not improve school
quality, instead, they made it easier to avoid hard
work. For fear of blaming the students for theivy
failure to learn, educators have been veluctant tao
endorse strategies that requivre hard work from students
as. ¢ condition for learvrning (Tomlinson & Cross,

1991).
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Ariothey factor to be considered i melf cotoom
"People with low Teit -eateen developn bohavior o s
Wabits which raeflect how they feol abooat

themselves . althouah they may vealize that many of
theiv belviors are =elf detfesting, they have

difficulty changing them rthe lonager they arvre pay

of theiv lives® (tfrurser and Windell o 19%c . ¢ ),

Perfectionlem is a chavacteviaotic of many < hool
systems. Outstanding achievement and axpectations arve

rewarded and displaved (Krupp. 1992). An envivonment

that demands perfection breeds tentative and conditional

self-esteem (Krupp. 1992). 1In a4 =tudy conducted by
Bruns (1992), work-inhibited students had a more
negative self-concept tharn did students who performed
theiv schoolwork. The greatest diffevence was in selt-
esteem vrelated to school.

The effects of family life on school success must
also be considerved. Foor self-emteem. as it relates to

families. was found to be higher in work-inhibited

student=s. According to Bruns (1992), demographic

studies show that the number of work-inhibited students
living in single parent homes was almost 50% greater
than the general population. The greatest influence on
a child’s self-esteem comes fiom their parents. Mothers
and fathers can negatively impact their youngsters self-
esteem through their lack of acceptance, discipline,

love, expectations and guidance. Children do not see
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Fhemeelves cleay 1y as having a vole and a place in thei
wor T whien the - o not feel a 2onze of connection to a
family, a history, and to a tvadition (Furser & Windel.
1936 ).

Finally children are aireatly affocted by pavental
level of education. UWhen pavento] education levels ave
laow. ¢hildren may arvive at achonl 11)] -prepared and may
recelve little supplementary heip or suppovt from theiv
parerts. Consequently, children will often fall behind
and become frustvated. This affects the child both
emotionally and physically (Reck. 1992).

It is indeed vegrettable that educators as well as
parents unwillingly lock students into cycles of
negativism that prevent them from gvowing to self-
cufficiency (Bruns. 1992).

The structure of American education may be a

contributing factor: "Vulnerable, sensitive. weakly

assertive children have difficulty succeedinag in
environments that stress competition rather than
cooperation, that are more nedcative than positive,
that reject rather than embrace, that fail rather
than encouvrage, and that blame vathey than

understand” (Bruns, 1992, p.64).

In summary, probable causes for pcor student
motivation include:

1. Students have inadequate organizational skills.

2. Students have not been required to be actively
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involved in, and responsitle

learning.

School 1mprovement <t ateaglen
increase student aftort such

ar ades |

Poor wuelf esteem.

The b eakdown of family life

uccess in school .
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Chapter 23

THE <OLUTION STRATEGY

Review of the Litevature

For owvery 5 aocade, scoveral repovyts from national
panels and commissions have shown that zstudents’
soerformance does not measure up to their full potential .
Mot ivation was shown to be one of the main reasons cited
fo a lack of learning (Wlodkowski and Jaynes, 1990).

There ave many definitions given for the elusive
term motivation. According to DeCharms (1987 1),
motivation is defined as an innerv drvive or impulse that
causes a person to do something in a cevtain way.

Hunter (1981) defines motivation as "a state of need or
desire that activates the person to do scomething that
will satisfy that need or desive" {(p.4). Hunter further
contends that motivation is learned. can be taught. and
iz the responsibility of the educator. Motivation, as
dezcribed by Berliner and Casanova (1993)., is a
misunderstood complex concept. Each student responds
differently. What is used to motivate one student
successfully may fail to motivate another. Wlodkowski
(1977 ) describes mo.ivation as those processes that
stimulate behavior, give purpose to behavior, allow
behavior to persist and leads to the selection of a
certain behavior.

As educators, we are continually striving to assist

214




our children to develop a life long motivation to leavn.
Despite the fact that thiz may be ditfficult to achieve,
research ls curveontly available that addrecaes this
isgue. Concepts and strategies devised trom veseavah,
while not definitive. may auide educatore in promotina
students to embrace academic leavning.

Diverse positions exist explaininag motivation.
fach contains its own body ot vesearvrch. These theories,
in many instances, overlap and can, therefore., bhe used
in a cohesive manner (Wlodkowski., 1977).

DeCharms (1987 ) suggests that teachers can snhance
motivation and assure that leavning will occur by
helping students experience persoral causation. ..
"Personal causation, a delibevate action to produce
intended change, is a concept that blatantly tyades an
both a physical concept-causation-and a human moditiev-
personal”" (p.3). Furthermore, a sense of personal
causation must be developed prior to intellectual
agrowth. Personal causation is not a single inherent
charactevistic: “It is unique to persons (personal) and
involves a transitive relationship between the person
and the world (causation)" (DeCharms,1987, p.8).

Studies revealed that when teachers were given training
in strategies promoting personal causation (teacher-
student interdependence) three significant results were

obtained. First, students’® feelings of personal

causation increased. Second, attendance and tardiness

O
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werve positively affected. Thive, avademic achievement
was higher and had o lona tevm oftfect. . The result ina
upportive climate helped students see school as a
hallenge vather than a threat ., and helped students
Lhrive by actively pursuing personal as well ac gvoups
acals (DeCharms. 1987 ).

According to Hunter (1982), there are six
interacting factors, all of equal importance. that have
the power to increase students’® effort and intent to
learn. These factors ave: a level of concern. the
feeling tone, the feeling of success., the students”
interest . the specific knowledge of results, and
intrinsic and extrinsic motivation. The students’® level
of concern is the firvst factor. Hunter defines level of
concern as essential and stimulates students efforts to
learn.

Second. ig the feeling tone Students put furth
move effort to learn if they find their envivonment
pleasant and believe they will be successful. The way a
student feels in a particular situation affects the
effort that is put forth. Hunter (1982) discusses three
feeling tones which children could experience: pleasant,
unpleasant, and neutral. Teachers need to choose the
tone most productive in terms of students® intent to put
forth learning effort.

Hunter’s (1982) third factor is the feeling of

success. A student must give effort and also have a
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dearee of uncertainty about the ootocme TY 4 learning
tash 15 easy and ]iftlp effort 1= reguived. little
success 1o felt., and a student im0 not motivated to
continue . - On the other hand, when oftort ie given, with
no auarantece that the leayning can be accomplished and
it iz dchieved. the student feels woccessful and is
usuall mot ivated to continue. I wtudents hawve
axperienced success in the past . they will tyy in future
peyformances, even if there is a greater risk of
failuve. However, if students have falled in the past.
they will be less willing to expose themselves to visk
in the future. Teachers need to make success & result
of effort.

The fourth factor is the students’® interest in the
task. This interest is not inbovw. but can and <hould
be acquired. Hunter (1982) gives three ways teachers
can accomplish this: use students’ interest 1wn
themselves. do innovative things to enhance the lesson
without distracting from the learning. and use the
novelty of the lesson and relate it to the student.

a fifth factor is the specific knowledge of
results. Giving feedback allows students to feel that
an improvement can probably be made. Students discover
what is being done well, what needs to be improved, and
most importantly., what needs to be done to increase
performance (Huntey, 1982).

Intrinsic and extrinsic motivation, Hunter'’s (1982)

4'7
1
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last Yartoy | exist at opposite ends of the apectyum of
learning. However, both are effective. txtvingic
motivation occurs when students leasrn in svder to galn
an external reward., such as 4 arade. Intyinsic
motivation occurs when satisfaction comen Fryom taking
part in the lem ning process. The process. vather than
the product, is the goal . The acal of a teachery s to
help =tudents move from completely extyinsic to more
intvinsic motivation = from having to learn matevial to
enjoying learninag. Hunter contends that if the first
five factors ave in place, children will find leavning
more enjovable. The student will then move from the
extrinsic to the intrinsic end of the spectyum

(Hunter ,1992).

As a psychliatvist., Glasser (1969) supplies a theory
which comes from discipline outside the school. The
theory states that people have two basic needs . the
need for Jlowve and the necd for =elf-worth. In order to
achieve a senszse of worth. knowledge and the ability to
think are needed. Thevefore, schools are more divectly
involved with the need for self-worth.

Glasser (1969), in his Reality Therapy. states that
more traditional educators feel that teachers should not
become emotionally involved with students. Poor student
motivation is given as the reason for failures in school

and attempts to apply external pressure usually fail.

Glasser feels that direct motivation can be produced
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only with some forceful method: rectyictions., viales
thveats, ov punizhment . Glasser does not support divect
motivation., vathey he stresces studeunt - teacher
involvement .

Additionally, Glaszeyr (192,9) feels that if a child

can succeed in school., there i1+ an excellent chance of

future success . The higgest problem facing schools 1s
tailure. Thevetore. envivonments nmust be styuctuyved

where children c¢an succeed.

Lastly, Glasser (19469) contends that therve must be
relevance of =chool ta li~e. When relevance 1s missing
from the curviculum, 50 is learning.

Whern thinking of the relationship between love and
self-worth, the tevin identity can be used. Schools must
give childven a vroad to follow for a successful
identiny. A philosophy must be implemented in the
classroom, and recommendation for change must be within
the framework which exists. #fducation must adapt a
philosophy of involvement. relevance. and thinking
combined into a total prvogram (Glasser, 1969).

Children are born filled with wonder and are

motivated to learn. Unfortunately, motivation seems to

decrease as the child gets older. Wlodkowski (1990)
gives three possible veasons for this lessening: the
design of the graded school, the acquiring of advanced
knowledge and skills, and the competition and

disbursement of motivational rewards.
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The firat veacson ic the school itaeelf . (hildven no
longer wor h on a one to-one basis. but arvs now part of o
clazrroom snvivonment with a possibility of a thivty-to-
one ratic.  In addition. everything done is now alven
avade. Studente face the vealitw of being constantly
evaluated and compared with othervs (Wlodkawski (o 1990).
econd, theve is au increased Jifficulty with advanced
leavning. Knowledage and skills become move demandina as
students move along in an academic discipline. Many
children begin to feel unsuccezaful and become
digcouraged.

Last . studente face evervyadavy attractions and

distractione. Decisions must be made daily as to how
studente use theivr time. enevay., and attention. Many

motivatians other than learning e<ist in students’ lives
(motivation to play. be a friend. family member ).
Distrvactions of everyday existence have an imporvtant
impacf on students’ motivation and can draw students
away from the academic world (Wlodkowski, 1990).
Wlodkowski (1990), cites four major influences on a
students’ motivation to learn: the culture, the family,
the school, and the child. In order for motivation to
develop, there must be a harmony within all four areas.
Wlodkowski contends that as children grow older,
motivation becomes a personal chavacteristic. A child
should enjoy the act of learning as well as the final

product. A child who values learning becomes a lifelong
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leavner and i<

developing motivat ion:
1) know students ave growing toward incves

direction and effectiveness, and tyeat them

accordingly.

23 model and share a value for learning.

model . acknowledge, and celebrate effort.

know children can learn effectively.

help students develop appropriate stuc

help students develop theiv ildentity as

leavyner .

Wlodowshkl (1990) suggests five

which will build motivation and support students’

learning: build a positive parent-teacher

foster success in learning, veduce anxiety,

boredom and indifference, encourage effort and

peyseverance.

The affect of external rewards on

controversial. Kohn (1993) feels there are four

rewards fail. First, rewards actually punish, as

use becomes too controlling. Next. their

anxiety in students,
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ovevcome

mot ivation 1is

child

eaart to oembvace difficult and
Shallenaing tacsks. Teachevs can help 1o nurture
mot ivation, Theve iz no time Tine within which o
will develop 4 lifel-na metjuation to leavyn, Morivation
19 as much a leavnmed teait o< it 0= an 1nhey 1o
tendency . Wlodkowski discusses iy guideline for

e ] f -

habits

p)

relationship.

yeasons
their
use creates

preventing them from enjoying the
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taak . Tt i+ aleo ensy fto ignore the reacsons fon
performance when rewards do moat o wea b o A S g may b
having difficult v at home. and all the by ibes in the
wor ld are not goinag te tmpyove o idbemic T o behavion
Students, too. are discouraged from taking viske when

thes fee

—_—

it ie not worth theirv effort to do =  When
~xtrinsic motivation veplaces intrintic motivation,
vesults ave not long-lastinag, norv Jde they lead to deopey
understanding.

Young children can learn without being given
vewsrds . At any age. intyinsic motivation promateas
productive learning more effectively than the use of
vewards .  The use of vewarde for learning undevmines
intvinsic motivation (Kohn, 199%3,

Kohn (1993) cites that ames and Dweck . whao hesve
painted out that we cannot erplain a child’s lack of
intevest in learning simply by citing Jow ability ., poor
performance, or low self-esteem. They <uggest that
students’ intevest in what they learn will diminish with
increased emphasis on the rewards of academic
accomplishment .

Many teachers use controlling academic strategies
in the cléssroom as a means of survival. Kohn (1993)
feels that controlling environments reduce student
intevest. Therefore, it is important that educators set

up conditions that make learning possible.

Extrinsic motivators, such as grades, are
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Aormtrae tive too int e eat and achievemsnt o oas rhes Tocun.
o Student peviormance vathery than Jonmg fteva and high
auality involvement in leavning., As koblo, (1993) states,
"Gy ades mevely snable administratore to vate and sort
childven, te categorize them =ce 1 igidls that they can

varely ercape” (0. 201).  Accorvding too tohn. the use of

comments should replace grades on repovt ca v, because
ctudent~ become oo preoccuplied with avades. A
classroom should feel safe to students so they fee)
comfortabhle enouah to ask questions and seek help.

G ades and tests veduce the chances that deep
understanding occurs, and inhibits s truly praductive
evaluation from taking place.

Many sugge=tions are offeved to teachers in regard
te agrading. Fiivsi, Kohn (1993) suggests that the
number of assignments that are graded be limited. Of
grades given. a rvubrvic with two or thy e aradations is
preferable to A/B/C/D/F. Studente should be tested only
after learning the material, rnot while in the process of
learning. Kohn also suggests never grading for effort,
noT on a curve.

To help students learn. teachers must do more than
avoid uging rewards. Kohn (1993) suggests the use of
collaboration. content. and choice. According to Kohn,
cooperative learning should encompass most of .he
students’® day. Teachers must also avoid using extrinsic

motivators to induce children to work together. The
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content of curviculum needs to e Jearner - cento oo
Teachers should une a aviast, of ar-ianment< . many of

t hem oands-on. that oftey the atudents a chal lenae .
Fach day <hould inclucde 1 block of time in which
children have s cholce of activities. T addition.
atidents can decidcde which book the ¢jass will vead next

Ay can decids the tople of 4 writing assignment .

It 1s impovtant that the <chool becomes A
community wheve cave and t:ust rveplace winning and
lasing (Ke. o, 1992) . Students need opportunities to
Adiscuss values and gain empathy and understanding for

others. Class me

0]
o

ot ings can be held to make decisions,

share news. and resolve conflicts. Unity buillding
activities. such a= a mural . class song, or book  ~an
help students come together . School-wide programs and

vegular cross-aqge intervactlion give students practice in
learning to care about othevs. Prosocial lifteratuve can
generate discussions about issues relevant to the
child’s own real-life concerns (Kohn, 1993).

according to Pecaut (1971), students need to be
agrouped befove methods can he applied which will
increase students’ motivation. Students are grouped

according to the developmental issue that is causing

interference with learning. These gvoups are: trust-

seeking, approval-seeking, dependence-seeking, and
independence- seeking. Many of the emotional and

environmental problems which cause students to work
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below their potential were found to be motivatrional in
nature. Founded in 1970, by Linnuse . FPecaut PhD. . the
Inztitute of Mot ivational Development "= basic assumption
underlying the theory of motivation ¢ that "the
underachievement iz move a tunction of personalit .,
varviables than it is of academic skill vequirement:s [ and
that any offective program designed to improve attituades
and performance in school must deal with removing the
cmotional obstacles to achievement” {(Pecaut, 197%, p.5)

Ber liner and Casanova (1993), cite recearch
imvolving questions which deal dirvectly or indiireatly
with motivation. They identify the key issues as
classvroom environment, competitive grades, intevest
level . retention, inborn ability. and enthusiasm.

Can the learning and motivational strategiec used
by the teacheve affect the learning environment? A
study by Marshall (cited in Berliner & Casanova. 1993)
deals with the differences in learning and motivational
strategies and the effects the results have on the
environment. Interactions, motivating statements.
management , and teacher beliefs differed in the
classrooms observed. In learning-oriented rooms. in
contrast with work-oriented and work~avoidance rooms,
there was a positive feeling about school. The teacher
made sure students felt competent and took
responsibility for their learning. Marshall’s findings

suggest "that our individual views of students probably
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guide our relationships in the classroom - and 1 hal
these relationzhipe influence student behavicar”
(Bevliner and Casanova. 1993, p.110).

Are arades undermining motivat ionT Butley '«
vecearch (cited in Bevliner & Casanova. 1993) dealas with
arades and zuggests that teachevs’ habilits may undermine
students’ performance and intevest . RButler ident ifics

tue methods uzed by teachers to report performance. The

first gives students feedback on how they are doing.
The second uses relative. norm-refer »nced evaluations.
wuunh as grades. The reseavcher indicates that
comparative judaements can hamper students’ mot ivation
and interest. On the other hand. task-invelvina
feedback appeals to the students’ needs to do well and
seems to enhance and su< .ain student pevformance and
interest . Students may put forth more effort to master
tasks with such feedback, or at least to improve their
performance. When assessing students. arades may be a
vequivement of a school system. However, the way daily
classroom tasks. weekly tests. and homework are
evaluated can be changed.

Can teachers "motivate" tco much to keep students’
attention? A study by Gardner (cited in Bevliner &
Casanova, 1993) shows that some ways which appear to
mctivate students actually interfere with learning. In

order to keep the interest level high, information is

sometimes given which, while appealing to the students.
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is lvrvelevant to the subject matavial . Gardner  thought
it was often the iirvelevant infoymation that was
vemembered .  Gardner concludes that intevest s a3 bettor
predictor of what is memovabhle than 1o the importance of
the matevial (Bevliney & Casanova, 1993).  When
connected to students’ lives. topics become veleavand

Are e cxpectina enough effort from the students?

& <2tudy conducted by Stevenson. Lee, and Stigler (as
cited in Berliner & Casanova. 1993) shows that "the
auper ior perfoarmances of Chinese and Japanese students
in ¢cross—national compavisons, as well as the success »f
asian-American students in the United States achools. ic
not due to happenstance, luck, or innate ability”
{Berliner and Casanova. 1993, p.124). Other factaors,
such as more time., effort. support, and the values given
to education, all contribute to academic success.
Educators can increase the effort required of students
and in so doing stimulate performance .

Why do students’® attitudes become negative as they
get older? Hedelin and Sjoberg ( as cited in Berliner &
Casanova, 1993) investigated this question using
attitude surveys. The surveys show that interest ie
maintained in reading and writing. while students become
more negative about everything else. The analysis of
the data suggests that "students’® perceptions of
personal interactions with teachers play a major role in

determining theiv attitudes toward school" (Berliner and
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Casanova, 1993, p.12o).  sStudents’ seoense of well-bheing
i helghtened in a setting in which student s feel both
succewaful and personally attached to the teachev .
“Students with high self-esteem and feelina of well-being
display a positive attitude toward scheonl . Achievement
1 most likely determined by attitudes as well as by
ability. Students are affected hy teachers’
expectations. If teachers geﬁd a message that =avs

motivation ig ilmportant. then the possibilities are

endless. <kill development is not the only indicator of
academic achievement . Teachers must prowvide a balance.

The condition necessary for students to develop the
motivation to work is experiencing a sense of well-being
in the ¢lassvoom (Berliner & Casanova. 1993).

Can negative behavioy be changed? Manning (as
cited in Berliner & Casanova, 1993) used Cognitive
Behavior Modification. whereby "people learn how to
change how they think about the things they do. and
veinforce or rebuke themselves" (Berliner and Casanova,
1993, p.128). Students change how they think about
their behavioy, and in so doing. changes in behavior
occur in the classroom. Long~-tevrm results show that
students seem to be more motivated to achieve in class,
and are intrinsically rather than extrinsically
motivated.

‘Ginott (1972) explains that to reach a child’s mind

we must capture his heart. Only if a child feels right
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-3 he think viaht . Children need ta feel that school

i a safe place., that it is all riaght to make 5 mictake |
The maijor obstascle toe leavninag 1o frar: fear of failuve,
fear of criticiam, fear of appeaving stupid. To rvemove

fear is to imite attempt. To welcome mistakes 1s to
encourage learuina,

Findings indicated that when people work togerher
for a common geoal, positive things Hdppen. Fi:2t, they
express support of helping the group achieve its goals.
In the classraoom, students working cooperatively toward
a group goal, see the importance of coming to ¢ lass each
day ., completing schoolwork. and other activities that
are valued by the agroup. The aroup working tooaether
produces move and better ideas than do student:s working
alone or competitively (Slavin. 198%2). Second,
cooperative group membevs were move friendly, helpful,
and attentive to one another and enjoyed theiv task more
than did the competitive groun members. Thivd. when
individuals v rk together toward a aroup goal . they
learn to like one another.

The Johnson’s (1986) have a cooperative "Learning
Together Model" approach which emphasizes five basic
elements of cooperative learning that are a necessity
for each lesson tauaght. These steps are: 1. Positive
Interdependence. This procedure emphasizes that
students must feel that they need each other in order to

complete the group’s task, that they "sink or swim®
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toagether . 2. Face to Cace Intevaction. This =fep
styesses studont communication in discussinag he il
findings . ideas. and what they ave Jleayning., with ot her
group member - 3. Individual Accountability . This
~olinte towavds the student’e responsibility for not only
helping othey avoup menbevs, bhut the student al-o
demonstrates mact -y~ of the aarianed lesasarn.

4 Intevpersonal and small Group Skills . Effective
communication., leadership., conflict management <lillg
and trust should be divectly taught to the students by
teachers, and provide the motivation to use thesme skillas
in order for groups to function effectively. &. Group
Frocessing. Students must be given the time and process
to analyze how well theiv groups are functioning and how
well they are using the necessary social skillas.  This
processing helps all group memhers achieve while
maintaining effective working relationships among
members .

Robert Slavin has made sianificant contyvibutions to
the linkage of coopevative leavrning and student
achievement. He strasses two conditions that are
essential if cooperative learning is to enhance student
achievement. First. students within the cooperative
aroups must be working towards one common goal. Second,
success at achleving this goal must depend on the
individual learning of all group members. There must be

individual accountability as well as group
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sccountability (Slavin., 1982
Ginott 'z wview: of motivation are best cummesd up in
the following tale:
A fivre broke out in a crvamped attic. The firemen
who rushed to the rescue found a man heauvily
asleep. Thev thied to carry him down the Skairs‘

but could not . and they despaived of sawving hin.

Then the chief arrived and said: “Wake him up and
he’ll save himself." The moral of the story is
clear. Children bored and asleep will not be

affected by a well-intentioned rescuer . They need

to be awakened to their potential. and they will

save themselves (Ginott, 1972, p.254).

Based on the literature reviewed. conflicting
theories exist rveqgarding motivaticon. It is the
intent of the research group to extract those
findings which may be most productive and useful
for dav-to-day teaching, and to assess the effects
of the chosen stvategies on student behavior.

Proiject Qutcomes and Solution Components

A positive, noncompetitive envivonment appears
critical for improving motivation. To achieve this in
the classroom, cooperative learning techniques will be
employed. As a result of using cooperative learning,
during the period, October 1, 1994 through February 15,
199%, the targeted primary students will increase

positive behavior indicative of motivation as measured

o (;1
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b teacher observation and chechkliares, T orda to

achieve

4.

AR

thi< goal:

Teachere will rreate cooperat ive lescans, .
Teachers will create a coopervative learning
“anvivonment .

Teachers will model group skills.

Teachers will a=tablish cooperative groups.

a 1esult of increased instryuctional empha=is on

organization skills during the period of October

1994 thy

ough March 199%, the tavgeted primavy students

will show an increase in organization and an increase in

the number of completed assignments as measuved by

teacher

In orvrder

IJ

observation and c¢hecklists.

to achieve this goal:

Teachers will establish procedures for the
targeted ovganizational skills.

Teachers will demonstrate the characteristics of
disorganized and organized students.

Teachers will implement organizational
strategies by setting goals and assessing

students.

Students will use an organizational checklist to

self-assess.

According to Grossnickle (1989), parents and

educator

s must work together to establish realistic

opportunities for students to develop and practice

responsi

O
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Nobhaody b discovered the suve-five ceca et to
siccec i) ly motivat ina ever , «tudent | Fletsocly b
found thé wingale formula that 1nspires el f:
motivated <tudents . What educators and parents
need . however . are some practical tools to hele
replace unmotivated students’® pattevns of failure
Wwith success-oviented cyrle leading to achievemsnt
and self-motivation (0.7,
By helping students devalop behavior pattevns that
will help them have success in school., we hope to

improve their motivation. Th

D

positive ., noncompet it ive
environment created by the use of cooperative groups
should also increase the feelinas of success and self
esteem In the school setting. Thic =hould in turn
improve the student’s motivation for school .

Action Plan

Using cooperative learning techniques. the
following social skills will be emphasized: six inch
voices. taking turns. and use of encouragement .
Cooperative learning will be implemented throughout the
curriculum (Frank, 1988).

In order to facilitate cooperative learning,
beginning lessons will contain ice breaker/energizer
activities to help create a learning envivonment in
which the students feel safe to interact. As students
become more comfortable with each other, more

challenging activities will be initiated by the teacher.
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These activities will include deinhibitizers, trust-

building, communication and decizion-makinasproblem
solving. Deinhibitizer activities lend time for
confidence building in a supportive envivonment . These
activities arve generally more threatening, both
physically and emotionally., than icebreakers as they
vequire the parvticipant to engage in morve visks.

Trust is the cornerstone of agvoup coheslion and
cooperation. Without trust theve can be no risk-taking
and, therefore, no growth. Trust activities are used to
work on developing trust in a gradual way through the
use of activities which are both physically and
emotionally demanding. They rvequire visk, which invites
fear. As the group is able to come together in a
trusting manney, they are better equipped to embark on
more frustrating endeavors.

Commumnication activities are designed to encourage
sharing in both verbal and non-verbal forms. These
activities can be frustrating. but the group is usually
motivated by the task and tends to persevere.

In decision-making/problem solving the group is
handed a dilemma or a challenge and asked to deal with
it. In order to solve the problem, the group members
must show an ability to cooperate, compromise,
communicate, and reach consensus.

Within the classroom setting, coopevative learning

will be utilized three to five times per week. In the
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physical ecducation setting., the physical educator will
incorporate cooperative leavning activities once ov
twice each week. Visual aids, =uch as charts and
posters will be incorpovated within the learning
envivonment. Teachers will model gvoup skills and
establish cooperative groups.

Teachers will work on one of the targeted
organizational skills every two weeks for ten weeks. The
first skill will be havina the students work on keeping
the inside of their desk neat. The fecllowing two weeks
students will work to keep their desk top clear . Next,
students will focus on placing their assignments in a
designated area. Weeks seven and eight will be spent on
having students place their supplies in the proper
places. Finally. students will be able to make a smooth
transition from one activity to the next. Students will
demonstrate an understanding of the expectations. Peer
evaluation will be done the first week each
organizational skill is intvoduced. Self-evaluation
will be done the second week for each organizational
skill. At the end of this peviod. the original teacher
checklist will again be initiated for a four week period
to assess student improvement of the targeted
organizational skills.

Teachers will work on one of the targeted task
behaviors every two weeks. Weeks one and two the

students will work on staying on task. Weeks three and
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four the students will wovrk on having the matevials
necessary for class. The next two weeks the focus will
be on students completing assigarnments on time. Students
gettinag started without prompting will be the wacal of
the next two weeks. The fifth targeted behavioy will be
students using time wisely. Lastly, the focus will be
on students taking responzibility for hiz or her
actions. Self-evaluation will be done each week for the
targeted behaviors. At the end of the twelve week
period, the teacher checklist will again be initiated
for a four week period to assess student improvement of
the targeted behavior.

Assessment of students will be done in the
following manner: student self assessment for
organizational skills, teacher checklists for
organizational skills and task related behaviovr, teacher

observation, and anecdotal records (see Appendix B).
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Historival Descryiption of Intervention

Our obective was Lo lwp Gve P imAalr s otandent

motivation throuah the une ot Conpeyr o1 1 e Leavinling

ard
teasching of crganizational ahill . Coopaiat Tve Learndng
was used durina the e icad. Octobey 10 1974 thyouainn”

Februdar ~ 195, 1995, to incyease the toovaet ead oy boen oy
students’® positive behavior indicative of motivation as
measuyed by teacher obsevvation and chedhlistiz . Also.
Juring this same peviod of time., ilnor.ased Tostiuct jonea)
emphasis on organizational skills was wused.  Our goal
was tor the tavgeted primary students fo show an
increase in organization and an incycase in Lthe numben
ot completed assignments as measured b, teachey
obsevvation and checklists.

in order to inform the parents that we would be
implementing stvategies designed to enhance student
motivation a parental consent letter was sent home with
the students (see Appendix A). Of the consent latters
issued 96% were signed and veturned.

Four percent of the conscent letters were not
returned. In our first grade classroom several parents
vreturned lettevs signed but had addit ional concevns.
One of these concerns centered around the interview
process. They were apprehensive as to who would be

involved in the interview, how long the interview would

&7

vy
K
. [
- T, S




O

ERIC

Aruitoxt provided by Eic:

toake . andd conld the parent= bhe present Juring the
Tt e v, QUi e were mrde as te o whet eyt he
Interviews would be chared with the - hiild s parente .

Another concern focused on whether the uie o

cooperative leavrning would have an jmrmsct on their

chilld s academic and social development Thesse cone e
were alleviated when the teacher cantacted the parvent.:
and explained the cooperative loar nina sty ategles and
the expected outcomes.

A parent survey was developed 11 fwuagust 1994 (see
Appendix A ). This survey was sent home the 11rst weok
in September to be completed by the hiitd and his/zher
parents. The purpose ot the survey was to addvess
concevnn and any apprehensions the cstudents had. [t was
oy dntention to utilize the data geusiated from the
survey to devise strategies and techniques to promote 4
positlve envivonment that was conducive to learning.

In order to increage primary student motivation two
lists were compiled to give the teachers involved in
thig project a sense of divection and focus. The tirvst
list centered on organizational skills and included the
following:

1) 1Inside ot desk neat

2) Desk top clean

3) Work put away

4) Supplies in place

5) Transitions
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Roth of these checklists were used by the teachers oy a
four week peviod. The teachevs used varions ways to

assess the task-rvelated hehaviors and organizational

shills of the students . One way was to do o geneval

sween of the class. A sweep means to alance momentarvily

at each child phrouqhout the classyaom. Another
technrniaus was to assess the students as the parvticular
task-related behavior and/or organizational skill

occurved.  An example of transition. & task-yelated
behavior, was when students were asked to line up and

get ready to go to physical

educat ion or wnen changing
from one activity to anotherv. These checklists provided
the teachevs with the necessary data.

As a result, the teachers weve able to confirm that

there was a need for emphasis to be placed in the areas

- of organizational skills and task-related behaviors.
Once this need was established, each instructor began

modeling the ovrganizational skills and task-related

behaviors desired in her classrooms. In situational
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vole piaying =tudent @ wers dnvolved in demovest st iony of
ARV OopVvIate behoerlore anct b)) o CaTiwe 2 e
Lhappropy iate kil e ang brabaviovs wer o aeede e bt oo,
felping the kinecthetilo o audicoary and oiual leay ey
Mimualo st wers o ainlee o, e 3een o the o banas comn .
Frostars wers JJiaplaved that <howed te i {terant
comporent s ot e Checklista [ cee aAppondix & 1o veduood
Copyen oot Lhe pesters on the checklict ). Not anly was
this beneticial to the average learrey but 1t proved
very hejptul to the vicwuel learner a= well.,
unce the students had a clear undevstanding ot the
behavicvse and ckills expected of them the rext <lryategy
was to Incorporvate student assessment . Ui
ovganizational skil) and one task rvelated behavior was
tavgsted ard assessed ever, two weeks. Both weeks of
the student assessment, the task related behavior was
aszeszed by the individual student . Peers were not used
foy assecszing the ask-velated behaviors as it was felt
by the toachers that this arvrea was very subiective and

viould be difficult for peers Lo agssess. The

i

waanizational skills hrnwever, was assessed by a peer

o]

partrner duiing the firgt week and the individual student
duving the second week.

One task related behiavior and one organizational
skil]l were assessed bi weekly at first. Once completed,
the process was repeated with student self-assessment

done on a weekly basis. This took a total of eighteen
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Weo ke
T provide eamy atvess to the cheoklists with
minimeal aAmounrt of Intevvueliosn students weve asked Lo

provice a magnetic ¢)lip to secure Lheiv check]liat Lo Lhe

side ot theiv desks . Lt the gya, checklists were hept
in falders by theiv cquads. Pencils were secun ed o
the students with Libyvary poc ket Twice a day studoent ..
assessed the targeted task-rvelated behaviovr and

organizational shill ftov that time peviod. All actiwvity
was stopped at the teacher’s diecretion and the student.
weve aLked to assess. AT thisz process was gol g on the
teachey s noticed that the students were not accuvale o
theiv assessment .

Faollowing the eighteen weak peviod ot student
assesasnent , teacher assesament was once again
implemented. The rvesulte were tabulated and compared
with the orviginal checklist, done pyviov to the
intervention.

fooperative learning strategies were used to teach
social skills. They weve also used to veview and
veinforee subject matter content. The skills chosen for
emphasis were six inch voices, taking turns, and use of
encouragement . Groups of two to four students were
formed depending on the specific activity. Cooperative
learning was used daily.

To teach these skills we started by creating a

caring and loving environment. Expectations for the
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=tudent n wev.. posted oy ouned the voom T pioton )l

A
Wi itten Form C2ec appendl €0 Teache v moddelod t b
throes skills o he worbed on., T ochavt s wen s compr icisd
< the “todents could wos bow each s3hi b ~ounded and
laoked e Nopendix 0 Role playlng was anobher

technique wused which astivels involvead e todonts,

Once the astudents undeystond the skyld- coaper 1w
lessons were introduced (wee Appendix ).

Various methods were used to monitov the six inch
volces . One way was the use of a nolse contvol student .
This ztudent s job was to walk around to all agvoups
duving an activity. If & group’s volces became too
loud, the nolse control student would leave a non-verbal
warning ot a yvellow vuler with the group. I the agroup
received three warninas during the particular activity,
the gvoup would be dispersed and all members would have
to work lndependently. <oft instrumental music was
another way to monitor the noise level . 11 the group
could not hear the musiic . it would make them asware of
the volume and they would adjust it accovdingly.

Teacher observation was done to monitor whether
students took turns and used encouraging words. Along
with this. the studenitis also completed checklists at the
end ot each activity. Sometimes this was done as a
group and at other times it was done by each individual.

Following each cooperative activity each group

participated in group processing. This allowed the
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students to think about the noup’s learning
expericences.  htudents veflects=d on thely o ed
knowledae A~ well a3 on theitr o act tcedd wocial mhaolls.
Groue @ ocessing was done somet imes individually within
the aroup ., =omet imen to be shy od with the membera of
Ehe e el ot here times {or Uhe aroup Fo oshave with

the wmnt pye o) g,

Presentation and Analysis of Results

The rvesults show that all arveas ot srganivational
skill=a =howed impyovement . The aveatest imoravement
were =eon in the areas of Desktop Clean and YWork Fut
Away . The least amount of improvement was seen in the
area of Trausition (see Table 3).

Table =
Pyimary Students Orvganizational Skills

Fall 1994 & Spving 1995

Skill Times Lacking Skill Percentan:

Fall Spring Fall Spring
Incide Desk Neat 166 90 20.75% 11.25%
Desktop Clean 240 64 30.00% 8.00%
Work Put Away 180 %4 22.50% 6.75
Supplies In Place 154 100 19.25% 12.50%
Transition 278 252 34.75% 31.50%

O
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Al ot the o af sk velated beehoc i s

Powe d Tmiv o ement - o) e HEVIEE T2 L v
the vea ot e opomnlbg i fon bl sher o
a1 Car o mhawed an I ncrveace cf 07 T Pl ninp oyt
P e s v while b b odent {UE TR S U T IRSU P RV

Cnee Table a4y,

g e v frehav o of Prdimosy s otodent
Fall 1994 & Sprying 1998

Behawving Filme oo Lacking Behavio

Fall  Spring Fall

On Tachk PAB 9. 21.00%

sty el
Sepid fl_al

This

i

Fercentnae

Spr ing

1.2.0a67,

Hag Mater lasls 147 ToF, 17 .75% 7 .00%
Completern Assianment z 180 40 1R.75% 5 00%

Cn Time

Stavts Without Proemptina  “14 P4 A
Uses Time Wisely TOR 96
Responsibility for 10 I6 10.00%
His/Her Actionsz

The data from both chechlists chowed diff
between students organizational skills and tae
behaviors. The data from the ovaanizational s«
checklist revealed that 90 pevcent of high ach

demonstrate the skills with more frequency.

a L 00%,
12.00%

12.00%

eyoences

k- related

kills

jevers
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B1.50 peveent of low achiever s now exhitvited the- ki)l
o] l th mor e f\ eQlie- ey . Tha <l P 7S
improvement fyom the tall. The behavioval checklist

shows that high achieving students exlibit the hebowvion

34

57 60 percent ol the time au compaved oo thee Lo
Achiceing stude ot who exhibited the ame e haviomo 70
pey cont ot the time . Thiz 1+ 1 S5 percaont  tmen owsnenl
in the taok behosvicrs of low 4 hicver . Hiaiv 5 hieves o
however . showed a slight decrease of 2 .90 percent in the

freauenc » of these behaviors.
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and Recommenc st ons
oo veevlowing o An o anal v s of e it ol

ovaani cat iongl skills, the student =" showed LTme avemenns
L each arvea., The area o»f greatect ditigoultty for 1 he

atudents T the bl wes o Prsn ot v This s ea Lhowed
cndy omyrmeal Impy ovement in the oy ing . wheress thoe
othey aveas chowed arcater improvement o We gttty ibhutod
this to Lhe fact that keeping one’s desh top clean and
putting one’s work away werve easier for the students to
visualize. Conversely, transition was more abstract and
thus presented move difficulty tor the students. There
were alzo many types of thransitions which oocurred
throughaout cach day.

all of the task-related behaviors showed
improvement from the fall except taking vesponsibility
for his/hey actions. This was attributed to the fact
that even though the high achievers did not improve thev
were able to maintain and further develop the expected
bohaw tor . The low achiecvers showed a vemavkable
improvement in exhibiting the task-related behaviors.
The accomplishments of the low achievers helped the
classes meet the targeted task behaviors. There was a
slight increase in the number of incidences of students
not taking responsibility for their actions.
Contributing factors observed by teachers were the facts

that in the beginning of the school year the students

were new to the classroom and were unfamiliary with
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teeachery expoectations and aany ot theiy fallow student =
A the yeoar mvoonrsased . many Ctadont s 2hioaged fees
Inhityit Lo s thes Leoame moro tamiliay wibh the
expectations ond forned many freen pelationships

o 1al hille eanphastized dun pea coopey at ive

Leear ning arpeaved to have tvanaferrod Lo sl ) a0 o oF

the cuvryiou)lum. The agmount of ensvoc and teachey - tim.-

pent on velnfercaima oveaanizat st i s and sk

velated behaviors decreased.  The students did not

conscicously thivk about doing 1t . it bhecame automat @0 1o
them., Az the okills and behavicrs weis Internalilzed the
students: became motivated. This wae zeen with the

e vesss jn test sco s and numbzer of assignments
completed. Also the numnbery of pavent contacte les<ened.
Anecdotal rvecovds showed move powit ivs behavior as well
as teacher observations.

There was a big difference in the children’s <selft:
evaluation of organizational skills and task-related
behaviors as o large major ity of childen were not being
honest . We attributed this to the fact that many
students thought they would be graded on these and the
results would be sent home. Despite this, it still had
a positive impact on the children as seen by the data
collected in the Spying.

Consensus of all the teachers involved in the

action reseavrch project was that this was worthwhile and

beneficial to the students and should be incorporatrd
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STUDENT'S NAME

Parent/Child Survey

Shes year, F have underlaken a fucgect lo impurcere childen s
melivabicn leeards schodd. Fn crder lo do bhés, .F need a beller under
anding of ycer child, Please read lhiough and mm/t/e/e this wareey
with youwr cﬁc/d and rlean (o school as soon as ﬁw.mfk Yowr asits
lance in lhis maller 6 ywa//y affecialed.

1. What are some things that your chiid is looking forward to this year?

2. What is/are your child's favorite academic subjects and what are some
things they like about it? ( Circle favorite subjects.)
Reading

Math

Social Studies -

Science

Spelling

Handwriting

Language Arts

3. What is/are your child’s least favorite academic subjects, and what are
some things that disturb him about it? (Circle)

Reading

Math

Social Studies

EKC 86
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Science

Spelling

Handwriting

Language Arts

4. Does your chilg have any concems for the upcoming year?

5. Do you have any concerns for the upcoming year?

6. List any activities your child is involved in. (eg. music lessons, sports,
scouting, youth groups)

7. Do you and your chiid spend time reading on a daily basis? if so,
how is the reading done, and for approximately how long? (eg. rea-
ding independently and/or being read to, and minutes per day).

8. What responsibilities does your child have at home?

El{llC “Plosrse 1eltern é:/ -f?(}{ay. -'/iﬁ’?'m/m 2nd.

Full Tt Provided by ERIC.
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Appendix C

Cooperative Learning
Materials
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Our Civil Rights

I HAVE A RIGHT to be happy and to be _
treated with compassion in this il
room: This means that no one will
laugh at me or hurt my feelings.

I HAVE A RIGHT to be myself in this
room: This means that no one

will treat me unfairly because
[am:
Fat or Thin
Tall or Short
Boy or Girl
I HAVE A RIGHT to be safe in this in
this room: This means that no one

will:
Hit Me
Kick Me
Push Me
Pinch Me v

or Hurt Me

I HAVE A RIGHT to hear and be heard
in this room: This means that
no one will:
Yell
Scream
Shout
or make Loud Noises

I HAVE A RIGHT to learn about myself
in this room: This means

that I will be free to express mh
my feelings and opinions w k
without being interupted or W /3

punished.
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Wow Wvay to Go You re Special Qutstanding Excellent Great
Cool Well Done Remarkable You Make a Difference I Knew
You Could Do It I'm So Proud of You Fantastic You're Super
Nice Work Looking Good You're on Top of It Now Good
You're Flying Super You're Catching On Now You've Got It
You're Incredible You Did It You're Fantastic You Can Do It
Bravo =3 You're Improving Hurray for You You're a Joy
é Q How Nice Let's Try Again Dynamite
A& You're a Winner Good for You

You’ll Make It Happen Wonderful Neat

o Good Job
, Encouragement o
- Marvelous

You'll Make It You're Precious Great Discovery Bingo

You're Making Progress Hip, Hip, Hooray Superb Spectacular
Terrific You Really Tried ILike You Thanks for Caring Super
Job You're Sensational I Like Your Work You Care Good
Work Exceptional Performance Fantastic Job You’'re
Responsible You're Exciting Great Idea A Job Well Done You
Are Fun You Tried Hard What an Imagination I Trust You
You're Important You're a Great Friend You've Got a Friend
You Make Me Laugh You Brighten My Day Look How Far
You've Come Awesome You're Terrific That’s Correct You're
aJoy You're a Treasure That’s the Best I Know You Can Handle
It You're Growing Up Outstanding Performance I Respect
Your Judgment You’re On Your Way You're a Real Trooper
You're Making Progress I Like the Way You Handled That
I Knew You Could Do It Hurray for You I Love You
That’s a Step in the Right Direction

How Smart of You Good for You L&%@Q%S
You Mean a Lot to Me I Like You wfzam““mm =
What a Good Listener Be Persistent > "™ (a00 s65.0AKS
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" KEEP HEADS l

TAKE TURNS
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Giving Put-ups T-Chart

LOOKS LIKE .. SOUNDS LIKE...

l\

using appropriate body a friendly, sincere tone of
talk voice
* looking at the person
to whom you're giving ————ttte0eeesee——
a put-up
* using a friendly, saying
sincere facial
expression - * “Great jobl”
* facing and leaning : * “Keep going, you can
toward the person do i1
_ * “That's a great idea!”
e 9000000V P—rim
. * “Don't worry about it.
Everyone makes
using put-up body ‘ mistakes!"
language with all group
members
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GIVE

ENCOURAGEMENT
Looks Like Sounds Like
Smiling - "Good job, Jose!
Laughing ‘Nice idea, Sam!"

Making warm "You can do it!"
faces | believe in you."
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TAKE TURNS

Looks Like Sounds Like
People listening "Let's go around |
One person talking the circle." |
at a time "You go first,
The listeners are then l'll take
looking at the my turn.”
speaker
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STAGES IN TERCHING 30CIsL 3KILLS

TARGET S0CIAL SKILL: WHISFER VOICES

ZTmidE | - THE HOSK QR 3SET:

In order to zet the students” attenton to introduce “whisper
voices", I found a Halloween item that proved to be most
JEHE?ILI«] in tzaching the social skill of quiet voices. It
13 a sound activated Strobie Ghost. | did not tell the

class that it was going to be turned on when they came into

school. When thew csme in, of course, the ghost went off,

ke practiced for the first part of the morning to see it we
could be quiet 2nough for the ghost not to Qo ot¢.

ITHGE 2 - TEACH THE SKILL

I used a T-cnart t3 gererate ideas of the specific behaviors
of "whisper woicesz”, The class was asked what they thought
a whersper wo0zz would look likne., We brainstormed this idea,
thern we did fthe same for what it would scund like. Lle
decided on the best choices, e wrot: them on a displa,
chart, and listzd them n their sournals for easy reference.
Usimg the "f.s3mo0wl” tecrnique, students demonstrated what
Wty sper woices look like.

ZT—GE 2 - FPR-LTICE

Grz a2 partner reading activity, As they did the 331 gred
rexding, I »&d around and obszerved their use of the
whosper w3z wren reading was completed, we discuszed

G
-

the:r dhaisper cocez. Tiscoversd that ot was naot 2axz, ta
keep quiet o z23, EBut, 2var.cne seemsd t3 1.ke the fact
that the. wersz aZlz to read and Tisten without b21ng
drztracted v zimecne else who might ke taiking too icoud,
mlea 3vd s rzun3 robin. Class was put e groups of threae,
Fales of reader, rezcrder, 2nd observer were a3 3ned CTzes
attacked), Comprerenszion questions for the ass31gnad readinyg
~ere xs3i1gned. w~fter 2ach gquesticn was completsd, feeaback
was Jirven b. the cbzerver, and thke roles then chamged., The
3trobie Ghaost waz yszed at Various times throughout the da,.,

ATHGE 4 - CB3EF ~TION 110 SEST COPY AVAILABLE

A3 studernts

or ticed using whizper voices during the above
o activity, the

sbzeruers had a checklist, The group took
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Aruitoxt provided by Eic:

zeme time to d182u3%s the results arnd decided what areas
reeded impravement,

STAiEE § - FEFLECTION

[rdividua: students ref.ected an tneir use of whisper v.ices
B. using the atrachea reflective log., The group reflected
by uzing the avtacred rating scaule.

STARE & - RFEZCINITION ~idD CELEBRATION

Fecognt tion will be received from the group members., Grcup
member s will came up with a 3:3n of encouragement when
zomething (3 done well using an ennergizer. Students will
zpprarse their Sw™ perrormance and assess the gGuality of
Fhe s Sn e R,

teodents shoy 3 Ce xple to toanzcer tne zai 1l of ‘whispér
vc.oces" autzi e of me classzrcom. This shewld Sarry owver
wher thes ire & oane of the specixls. Upon returning fraom
< azzes, ITLIETTE vl 2% 2McCIuUraged to share thes use of
rr s ozoa.ai ok,

x =

—
15
m

P
=
o
—

cipees

i P =
: W

o, B,

d
ll“llll"l’

VOICES
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ARE WE HOT?

We were
in using 6" voices.

(i)
o - Hot
h

- Warm

- Cool

-KE{/ - Cold

o 112




B
R

Shake On It

Time:
4 to S minutes

Number of People:
Unlimited

Materlals/Preparation:
None

To Begin:
* Ask the participants to find a partner

* Tell the participants to think of one idea or activity that they
will take home to their own setting and use. :

* Instruct partners to take turns telling what they plan to use
and how, and to shake on it.

* Explain to the participants that the handshakes are their
contracts.

To End:
* Wish the participants good luck on fulfilling their contracts.
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Happy Grams

Number of People: Unlimited
Materisals: A box
Time: 1 -5 minutes
Directions:
1. Keep a Happy Gram post office box (could be a shoe-

box or another box) with a slit in it large enough for
the “Happy Grams” to go through.

2. Cover the box with some colorful paper and make sure
that it has a lid that will lift.

3. Provide a minute or two every couple of days for peo-
ple to have “Happy Grams" read aloud to them.

4. Students should be encouraged to put a Happy Gram
in the box to another participant anonymously with
some message of thanks or praise or comment on
something positive, in an effort to make sure that every
participant receives a Happy Gram. The leader can
participat - as well.
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Kick the Can’t

Time:
S to 15 minutes

Number of People:
Unlimited

Materials/Preparation:
Small pieces of paper, trash can

Yo Begin:

¢ Give each person a piece of paper and instruct them to write
down something they think they can’t do.

e Place the trash can in the center of the room. Instruct the
participants to put their can’t dos in the trash can and give the
can a good kick.... That is, kick the can’t.

Tell the participants to say to themselves, "I can do it.”
Ask the group to say together, “I can do it.”

Ask the group to say it louder.

Lead the group in applause.

To End:

o Ask for volunteers to share a time when they thought they
couldn’t do it and then found out they couid.
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Put Downs or Put Ups?

Number of People:
Unlimited

Materials:

Bowl or bag to put slips of paper in
Purpose:

To sensitize the participants to the effect of put-downs, as well as
to practice distinguishing between a put-down and a compliment
Directions:

1. Ask the members to make a list of different compliments they
could give to someone.

2. Then have the members make a list of “put downs” they have
heard in the past weeks.

3. These are then placed on strips of paper and put in a bowl or bag.
4. The slips are drawn out cne at a time and read aloud.

5. The group decides whether the slip of paper reflects a compli-
ment or a put down.

6. If it is a put-down, the group is te reword it so it can be a PUT-UP!
This gives everyone practice in discriminating between the differ-
ence between a compliment and a put-down.

Discussion:

This should include an opportunity to talk about how it feels to be
put down and what kinds of reactions are appropriate, as well as
inappropriate when that happens. A board or flip chart can be kept
with the kinds of PUT-UPS the group created.
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“Fuzzy” Co-op

Putpose

To develop the positive in the group by experiencing
that it is easier to work together when we reaqiize the
people around us appreciate our good qualities.

Matetials

Two soft balls (any size)

Procedure

1.
2.
3.

Form two circles.
Give one ball to each circle.

Tell the class we are going to pass the ball to those on our
right, and that as we pass it to them, we are to say
something nice about them.

. Now pass the ball to the left, ond say something nice

about those on your left,

Suggestions for Discussion

Thank the class and tell them that people can reailize
many good things about each other and themselves
when they are members of a group.

Do you like to work with someone who you think does not
like you? Why not?
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Living Class Tree

Number of People: S - SO
Materials:  Small post-it notes or tape and small 1"

squares of paper

Time: 10 minutes

Directions:

l.

Give the participants either several post-it notes or
small squares of paper with tape.

Instruct the participants to write a positive charac-
teristic on each square about someone in the room—
without using any names.

. Ask for a volunteer to stand in front of the group with

arms stretched out on hips, simulating the post of a
tree.

. Ask the group to call out characteristics that they think
-make for a good helper, listener, or friend. As the

characteristics are called out, anyone with those on
their squares of paper should stick it on the living tree.
You can decide if synonyms are acceptable.

. At the conclusion of sticking characteristics on the

tree, a summary can be made by the tree calling out all
the characteristics of a positive helper, friend, or
listener.
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Alphabet Race

Purpose
To work together and to treat our teammates well.

Materials
Chalkboard
Chalk

Procedure
1. Divide the group into three teams.

2. Line up each group, In relay order, In front of the chalk-
board: provide a plece of chalk for each team.

3. Tell the group that we are going fo write the alphabet on
the board.

4. Each team member Is to write only one letter; the next
member writes the next letter in order. (Example: first, A:
second, B: third, C.) Keep going until you have finished
the alphabet.

5. The ftirst team finished is the winning team.

suggestions tor Discussion

What did people say to you when you were on the team
that encouraged you? That discouraged you?

Do most people try their hardest when they are on a
team? What doas “thelr hardest” mean? (In a class-
room, children volunteer more readlly when a question ls
general In nature. They wili risk glving Information when it
doesn’t apply just to them.)

How do you like people to freat you when you are on
their team?

Are teams always fair? What can you do when they are
not?
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“Blind Man’s”
Cooperative Walk

Purpose

To aliow the class to experience working together and to
experience the importance of trust,

Materials
Blindfolds for half of the class

Procedure ]
1. Divide the class into partners.

2. Tell them to decide who wiit go first. (This is an interesting
process to observe. If necessary, fimit time to fifteen sec-
onds for this choice to be made).

3. The person to go first will be'given the biindfold to put on.

4. Tell the class that they are to take thelr partners on a
"Blind Man’s” Cooperative Watk around the room. Their
responsibliity Is to protect their Blind Man from any dan-
ger. Ready? Go! Give them Jjust a few minutes.

5. Reverse the roles for the next walk.

Note: Some groups. after a few turns around the room, can be
moved to the haliway or playground areas.

Suggestions for Discussion

How did it feel to be blind? What was the hardest part of
this actlvity?

Did you learn anything in this activity that could help you
this coming week?




Activity 38
How Do You Measure Up?

Purpose

To aliow students to cooperate with a partner In a heip-
ing manner; to share, take turns, and speak to each
other In a kind way.

Materials
Two pleces of masking tape per student

Procedure )

1. Tell the chlldren to find someone whose thumb is the same
size as thelrs. (This is a good way to choose partnerst)

2. Explain that they are going to do some estimating today
and they are going to help each other.

3. Demonstrate how to do the activity with one of the stu-
dents and yourself:

Say. “| am going to guess how tall | am by putting two
pieces of tape on the fioor, one where | think my head
would be ar-3 one where my feet would be. Thenwiltlie
down between the two points and my partner wil tell me
if | am right or wrong and help me if | need it. We will take
turns.”

4. Have the class measure height. (Vary the activity by esti-
mating the length of their arms, feet, legs.)

Note: This activity is great for the loners in your class to feel
Included in a non-threatening way.
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Cooperation: Learning through Laughter

sSuggestions for Discussion
Were you helpful to your partner? How?
Were you polite and kind?
Were you surprised by your own measurements?
Did you think you were shorter or taller?

122
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GRADES K-1

THE BUDDIE GAME

Meet a friend! Choose a partner! Tell each other your name. Tell each
other something you like about yourself. Let your partner tell'yOu something
he/she likes about himself/herself. When the whole group gets back together,
let anyone who would like to share what they liked with the group.

The teacher will have made a large smiling face on chart paper. When students
share these qualities whith the group, the teacher will write these down

on the smiling face. The smiling face can be displayed in the classroom or
in the hallway.

WHO IS THIS FRIEND?

The class will sit in a circle on the floor or on their chairs. They will

be reminded that they must be good listeners in order to play this game.

The teacher will then begin the game by saying WHO AM I? I HAVE..... then

the teacher will begin describing a certain child in the classroom. It is a
good idea to begin by using aajectives whick describe the persons personality,
and then work into physical attributes. When the teacher has finished describ-
ing that particular student she will say WHO AM I? The students will then
raise their hand and take only one guess. When the student has been identified

his/her name will go on the board and the game will continue until all the

students have been described.
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GRADES 2-3

BAG_OF GOOD FEELINGS

Each student will be given a brown lunch bag. They will write their name on

the bag and color and decorate it. They will then open the bag and tape it

to the side of their desk. The teacher will then put the students into groups

of four or five students. Each student will be given one small-slip of paper

for each student. They can cut squares out of notebook paper or construction
paper. On each strip of paper, they are to write one nice compliment to each
member of their group. They will then give the slips of paper to that particular
student who will then place the slips in their paper bag. The teacher will

then explain to the class that each of them will have their own bag of good
feelings. They will be encouraged to "dig" into their bag and take out a

slip to read to themselves when they are feeling low or down in the dumps.

A FRIENDLY SCAVENGER HUNT

Students ‘will work in pairs going around the class interviewing each other

and getting to know their classmates by filling out the scavenger hunt list

on the following page. The teacher will set a time limit to see who can find
the answers to the twenty-five items on the list. When the time is up, a class
discussion will form going over orally all the points on the hunt list.

This will not only be fun, but a good way for everyone to become acquainted
with each other.




| Today I really helped
| my group by . ..

Today | lecrned. . .

125




= - P ——“

"Ho o? "

1. We /’ﬂ\

@ 5(2 |

|
ook tumns | No |
|
|
|
|

a2 TN

| 2. We /

checked with
\_each other |

( TN '
3. We e
é 92 ‘@
~
___helped | Yes No
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Great! ' @'
\___ Praised | Yes No
Signed:
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‘’ Who Did It?
4 0 bl ?
Read each *Happy Talk® behavior listed
below. Write the name of the person you

observed using "Happy Talk® in the "spy
glass* next to the behavior you saw.

Told someone "It's O0.K
[{i l to make a mistake."

Q —i\@ Gave a "thumbs-up".
127
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